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[Abstract] The study mainly focused on investigating English as Foreign Language (EFL) speaking anxiety
and speaking strategy, comparing genders and language proficiency levels. The participants chosen for the
study were 105 participants from a community college in Taiwan. The data collection was carried out in
two stages. The first investigation was conducted at the beginning of the semester. The final investigation
was conducted at the end of the semester after the participants had received communication strategy
training. The participants were asked to fill out the Personal Report of Public Speaking Anxiety (PRPSA)
and Foreign Language Speaking Strategy Use (FLSSU) questionnaires to explore the differences between
the pre-test and the post-test.

The results of this study show that the scores participants derived from PRPSA and FLSSU were
statistically negatively correlated. Regardless of gender group, the conclusion is that the degree of speaking
anxiety had been reduced and that students’ speaking strategy use had increased after receiving the
communication strategy instruction. Also, the communication strategy instruction did have an impact on
the five categories, which are management and planning, cognitive, communicative-experiential,
interpersonal, and affective speaking strategy uses, and reduced the speaking anxiety for the lower,
intermediate, and higher proficiency level students. Based on the findings, pedagogical implications are
discussed with the aim of enhancing the teaching and learning of spoken English in foreign-language
contexts.
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Introduction

In the 21* century, people have entered an all-encompassing society, and the world is moving towards
globalization. Regardless of the country, people are unable to separate themselves from the trend of
globalization. In this age of global and economic growth, the acquisition of knowledge is an important key
for the success of a nation, and education no longer is the monopoly that belongs to the elite of another age.
It should be shared with all of people, and it is an advantage that all of individuals should have. According
to a Ministry of Education (MOE) report, lifelong education is regarded as a major educational policy, and
the importance of lifelong education is highlighted. The conception of lifelong education was emphasized
by the Taiwanese government, and the government has long strived to create a healthy lifelong learning
environment for its citizens. The Ministry of Education (MOE) collaborates with local governments to
integrate all community learning institutes and create a sustainable lifelong learning environment. In 2011,
the MOE continued to emphasize education for all through promotion of lifelong learning and through
community colleges around the island. These institutes allow local citizens to learn and develop new skills,
enhance current areas of interest, and share their areas of expertise with others. On the other hand, to meet
with Taiwan’s learning society, the MOE cooperates with community colleges to provide a variety of
courses for citizens, such as computer training, English learning, and the fine arts (The Ministry of
Education, 2012).
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There is no denying that English ability currently plays an important role in the workplace in Taiwan.
More and more people have enrolled in English learning courses in the community colleges in Taiwan, and
English is a global language that has been actively emphasized in Taiwan in recent years. Previously, the
English exam included only listening, reading, and writing sections, but now an English proficiency exam,
like the General English Proficiency Test (GEPT) containing oral sections, implies that EFL oral
proficiency is receiving much more emphasis now than previously. Because of this, students start to focus
more on EFL speaking ability. When it comes to speaking ability, we should take language anxiety and
speaking anxiety into account. Horwitz (2001) stated that a significant and high correlation was found
between classroom anxiety and speaking anxiety, thus indicating that the English language classroom
context is a source of speaking anxiety. In addition to this, Liu and Jackson (2008) found that language
anxiety was positively correlated with unwillingness to communicate.

More recently, Wang (2010) has shown that over 50 % of the students reported experiencing moderate
or high levels of speaking anxiety, and mutual influences existed between language achievement and
speaking anxiety. As mentioned above, we clearly find that speaking anxiety plays a vital part for foreign
language learners. However, the question remains: are there any learning strategies that can be adopted
to help students alleviate speaking anxiety and begin speaking English confidently and efficiently? Tarone
(2005) stated that speakers use communication strategies to “resolve difficulties they encounter in
expressing an intended meaning” (p.488). “There have been relatively few studies investigating the use of
speaking strategies of EFL adult learners. Dornyei (1995) found a positive impact of strategy instruction
on communicative strategy training and proved that communication strategy might be teachable by
instructors. Nakatani (2005) explored awareness-raising training on oral communication strategy use, and
the findings revealed that participants in the treatment (strategy instruction) group improved their oral
proficiency test scores but that those in the control group did not.

The purpose of the study is to explore whether there is any relationship between speaking anxiety
and speaking strategies among adult EFL learners. The researcher will discuss whether various gender
and English proficiency levels affect speaking anxiety and the use of speaking strategies after students
received instruction in a communication training program. Hopefully, the findings of this study will help
overcome foreign language speaking anxiety, put forth suggestions, give pedagogical implications, share
general insights, and conclusions learned from this study, and also help English teachers in Taiwan know
whether the use of speaking strategies can reduce speaking anxiety in their own teaching situations for their
adult EFL learners. More specifically, the study seeks to answer the following three major concerns:

1. Is there any relationship between English as a Foreign Language (EFL)
speaking anxiety (PRPSA) and speaking strategies (FLSSU) used by adult EFL learners?
2. What are the effects of communication strategy instruction on adult EFL learners’ speaking anxiety
(PRPSA) and strategies (FLSSU) used in terms of gender (male and female)?
3. What are the effects of communication strategy instruction on adult EFL learners’ speaking anxiety
(PRPSA) and speaking strategies (FLSSU) used in terms of various language proficiency levels
(high, intermediate, low)?

Literature Reviews
Foreign Language Learning Anxiety
Kelly (2002) states anxiety is a complicated psychological term covering various variables. In its
simplest form, anxiety can be defined as “a general feeling of apprehension, including hyper-vigilance,
increased sympathetic nervous system activity, and difficulty concentrating” (p.54). According to Horwitz
(2001), language anxiety is a kind of anxiety specifically associated with second/foreign language learning
contexts. Horwitz, Horwitz, and Cope (1986) stated foreign language anxiety is “a distinct complex of self-



International Forum of Teaching and Studies Vol. 14 No. 2 2018

perception, beliefs, feelings, and behaviors related to classroom language learning arising from the
uniqueness of the language learning process” (p.128). It happens when learners attempt to successfully
adopt a foreign language that they have not yet adequately or fully mastered. Besides this, they also
identified three kinds of related anxieties as components of foreign language anxiety: communication
apprehension (the fear of communicating with other people), test anxiety (fear of exams and other
assignments adopted to evaluate the students’ performance), and fear of negative evaluation (the worry
about how others view the learner) (Horwitz, Horwitz, & Cope,1986).

For many students, foreign language classes can be more anxiety-provoking than other classes (Kitano,
2001). Maclntyre and Gardner (1991) further argued that “if anxious students could focus on positive
experiences in the second language, rather than on negative ones, the debilitating effects of language anxiety
could be reduced” (p.297). Therefore, foreign language anxiety is a distinct variable in the language learning
process and has significant influence on language learning. In addition to this, Maclntyre (1999) synthesizes
some findings of language anxiety research and provides the following general conclusions: (1) anxiety
stems from negative learning experiences early in the language learning experience; (2) language anxiety
negatively correlates with L2 learning achievement and with self-perception of L2 proficiency; and (3)
anxious learners get lower grades, spend more time studying, and so on. With respect to literature on anxiety
in language learning, Young (1991) identified six kinds of potential sources of language anxiety: 1) personal
and interpersonal anxieties; 2) learners’ beliefs about language learning; 3) instructor beliefs about language
teaching; 4) instructor-learner interactions; 5) classroom procedures; and 6) language testing” (p.426).

Foreign Language Speaking Anxiety

Apart from foreign language anxiety, some students are anxious of participating in speaking class. As
a matter of fact, speaking is the most anxiety-provoking language skill in foreign language learning
situations (Cheng et al., 1999). To date, anxiety over speaking has received the most empirical attention in
the literature (Gregersen & Horwitz, 2002; Woodrow, 2006). According to Ayres (1996), the fear of making
a speech and an oral presentation ranks as the top fear among students and adults from various backgrounds.
Also, Young (1992) mentioned that speaking is considered the most stressful of the four skills from the
perspective of foreign language teachers and students. More Recently, Wang (2010) revealed that over 50
% of the students reported experiencing moderate or high levels of speaking anxiety. There has been a great
deal of research conducted in the field of oral or speech presentation, but only a few studies have focused
on the sources of it (Kitano, 2001). A closer examination of sources of foreign language speaking anxiety
showed a correlation between a) anxiety and fear of negative evaluation, and b) anxiety and perception of
lower ability in relation to peer groups and native speakers (Kitano, 2001).

Wu (2004) stated that there exists a positive correlation between a student’s language anxiety and
English-speaking proficiency. In addition, Hsu (2008) also mentioned that male students show more anxiety
concerning their insufficient English ability in class, while female ones felt more anxious because they
didn’t have enough preparation before speaking in class. Liu (2007) revealed that most students became
more anxious while speaking English in class, especially at the front of class. There were several factors
causing anxiety, such as lack of vocabulary and low English proficiency. In a more recent study, Fang and
Dong (2010) confirmed that the students having higher anxiety also have lower spoken English ability.
Moreover, the more influential factors leading to high anxiety include attention to intonation and
pronunciation, motivation, and so on. All of these above studies provided valuable insights into the
correlation between speaking anxiety and the learner’s achievement and proficiency.

EFL Speaking Strategy

Over the past decades, there have been a number of studies conducted to explore the different aspects
of communication strategies. In general, there are three dimensions when it comes to communication
strategies: taxonomy of communication strategies, use of communication strategies, and instruction of
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communication strategies. Dornyei (1995) mentioned two taxonomies of communication strategies that
differ from each other: avoidance and compensation. The first one refers to the tendency of the students not
to employ certain linguistics elements because of phonological, syntactic, or lexical constrains. Brown
(2000) also stated topic avoidance may be the most frequent method that students have ever used. The
second one is compensatory strategies that involve compensation for missing knowledge. Based on
Dornyei’s (1995) classification, there are twelve kinds of compensatory strategies, including message
abandonment, topic avoidance, literal translation, code switching, foreignizing, approximation, word
coinage, circumlocution, use of all all-purpose words, self-repair, appeals for assistance, and time-gaining
strategies. Dornyei (1995) also found a positive influence of strategy instruction on communicative strategy
training. Besides this, O’Malley and Chamot (1990) found that the class given explicit training in
metacognitive, cognitive, and social effective strategies in speaking tasks improved their performances
significantly more than the control group. Recently, Derwing and Rossiter (2002) mentioned that the most
commonly used strategies when EFL students are faced with communication breakdown were paraphrase
and self-repetition.

Method

Participants

The participants chosen for the study were 105 participants from six English speaking classes of a
community college in Taiwan. They were 35-52 years of age. There were 31 male and 74 female
participants. The English-speaking proficiency placement exam was measured by a test that was patterned
on an intermediate level mock GEPT (General English Proficiency Test). The total possible exam score
was 100 points. Based on the results of the exams, students were classified into three speaking proficiency
levels: low, intermediate, and high. The 35 participants who received scores below 60 points were classified
into the low group; the 51 participants who scored between 60-80 points were classified into the
intermediate group; and the 19 participants who obtained a score above 80 points were classified into the
high group.

Instruments

The instruments used in the study included two questionnaires: one is relevant to foreign language
speaking anxiety; the other regards foreign language speaking strategy. The questionnaires were
administered in Chinese, the participants’ native language. To assess the internal consistency reliability of
the items included in the translated questionnaire, a pilot test was administered to 10 subjects randomly
selected from the whole population in question. The results showed the internal consistency reliability,
achieving an alpha coefficient of .85 in the pilot run. On the whole, reliability with values higher than .80
identified good reliability for research purposes (Hair, Anderson, Tatham, & Black, 1998). After the pilot
test, the ambiguities and misunderstanding of items were recognized, and some of the items bearing extreme
scores were revised to assure a higher reliability. The Personal Report of Public Speaking Anxiety (PRPSA)
(see Appendix A) designed by McCroskey (1970) composed of 34 items measuring foreign language
learners’ speaking anxiety was used, and an internal consistency of the FLCAS as .87 was recorded. Then,
the

Language Speaking Strategy Use (FLSSU), designed by Stern (1992) (see Appendix B), consisting of
14 items measuring foreign language learners’ speaking strategies, and an internal consistency of the
FLSSU as .83 was recorded. The structure of the questionnaire was divided into five categories, including
management and planning (Questions 2 and 8), cognitive (Questions 7, 9, 11,14), communicative-
experiential (Questions 5 and 10), interpersonal (Questionsl, 12, 13), and affective (Questions 3, 4, 6).
Based on Stern (1992), the management and planning strategies express the language learners’ intention to
direct their own learning. Cognitive strategies are used as procedures and operations in learning and
problem solving, such as practice, memorization, guessing, and so on.
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Communicative-experiential strategies are adopted by learners in order to keep the conversation going,
such as gesturing and paraphrasing, asking for repetition. Interpersonal strategies are used for language in
real-life situations and to become familiar with the target language culture. Affective strategies are those
that help the learners manage emotions or attitudes and get rid of the feelings of strangeness and anxiety
when communicating in a new language. All the items of these two questionnaires (except the background
questionnaire items) were placed on a 5-point Likert scale ranging from “strongly disagree” to “strongly
agree.”

Data Collection

The data collection was carried out in two stages. The first investigation was conducted at the
beginning of the semester (the first week of the semester). The participants were asked to fill out the
Personal Report of Public Speaking Anxiety, and the Foreign Language Speaking Strategy Use
questionnaires. Current research suggests two techniques to reduce speaking anxiety. First, systematic
desensitization involves relaxation, deep breathing, visualization, and so forth (Friedrich, Goss, Cunconan,
& Lane, 1997). This technique can be practiced in group settings or alone. The second technique, strategy
training, refers to learning and practicing skills aimed at improving individual speaking behavior (Kelly,
1997). Strategy training usually involves participating in a course in which students learn and practice
speaking strategies (e.g., organization of ideas, delivery, coping with the speaking difficulties, and so on).
Then, they were taught how to use the above-mentioned speaking strategies in order to reduce public
speaking anxiety, as well as to increase speaking strategy use during English oral practice lectures. During
the first four weeks of the course, students were given lectures that related to basic fundamental strategies
in English oral practice, such as posture, facial expressions, gestures, eye contact, and voice inflections.
After that, the master teacher taught some speaking strategies in the class for the duration of the semester.

The speaking strategies were as follows: 1) I try to relax my muscles by breathing deeply every time I
feel nervous about speaking English; 2) If I do not know how to say a word or phrase, I try to ask a classmate
or my teacher; 3) I use the dictionary to prepare a role playing or communicative activity in class; 4) If I do
not know how to say a word, I try to use a synonym or describe what [ want to say; 5) If I do not know how
to say a word in English, I try to say it in Chinese; 6) If I do not know how to say a word or phrase, I try to
use gestures and my hands; 7) I try to ask my speaking partner to repeat a word or phrase if I do not hear it
clearly; 8)If I do not hear a word or phrase clearly, I try to relate it to the part of the conversation that |
understood; 9) I try to structure some ideas in my mind before speaking; 10) To gain time, I try to use fillers,
such as “and,” “well,” etc; 11) I try to ask my speaking partner to repeat or explain with different words
that I did not understand.

In the second stage, after the instruction in the use of the speaking strategies discussed above at the
end of the semester (the eighteenth week of the semester), the participants were given the same two kinds
of questionnaires to fill out again. They were informed that the data would not relate to their course grades
and anonymity was ensured to increase the probability of honest responses.

Data Analyses
The results from the questionnaires were derived using SAS (Statistical Analysis System, 9.1 version)
for Windows. In order to determine whether there is any relationship between the Personal Report of Public
Speaking Anxiety (PRPSA) and the Foreign Language Speaking Strategy Use (FLSSU) among these
participants, a Pearson Product Moment Correlation Coefficient was calculated. A Paired-sampled t- test
was conducted to examine the differences between PRPSA and FLSSU between genders in the pre-test and
post-test. A One-way ANOVA was adapted to explore the differences between PRPSA and FLSSU to
various language proficiency levels in the pre-test and post-test.
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Results
1. Is there any relationship between English as a Foreign Language (EFL) speaking anxiety (PRPSA) and
speaking strategies (FLSSU) used by adult EFL learners?

To find out whether there is a relationship between PRPSA and FLSSU among all participants, a
Pearson Product Moment Correlation Coefficient was calculated. The scores participants got from PRPSA
and FLSSU were statistically correlated, and the correlation coefficient was found to be -.81. The highly
negative correlation between two variables indicated that when students’ speaking anxiety level increased,
their use of speaking strategy use decreased. The results revealed that there was a significant negative
relationship between the speaking anxiety and management and planning, cognitive, communicative-
experiential, affective and interpersonal speaking strategies with a correlation coefficient (r) of -
S57(p<.0001), -.61(p<.0001), -.55 (p<.0001), -.57 (p<.0001), and, -.62(p<.0001) respectively (See Table 1).

Their percentage of variance being r2=.32, r2=.37, r2=.30 r2=.32, and r2=.38, respectively.

This indicated that the correlation coefficient of speaking anxiety and management and planning,
cognitive, communicative-experiential, affective, and interpersonal speaking strategies can explain 32%,
37%, 30%, 32%, and 38% of the variations, respectively. This implied that most of the participants preferred
to use interpersonal speaking strategies most (38%), more than management and planning, cognitive
communicative-experiential, and affective strategies after receiving the communication strategy
instruction.

Table 1

Foreign Language Speaking Anxiety and Speaking Strategy Pearson Correlation

[tem Speaking Anxiety - Speaking Strategy  Management & Planning  Cognitive  Communicative-experiential ~ Affective Inferpersonal

Speaking Anxicty 1 81t A5R: 1o L A DR

Speaking Strategy 1 0 016 NG TR N
Managenent & Planning 1 048 1 90f 0% N
Cogaive 1 (e 045 g
Communicative-experiential 1 MR DR
Affective 1 0438
Interpersonal 1

* ) 0001

2. What are the effects of communication strategy instruction on the adult EFL learners’ speaking anxiety
(PRPSA) and strategies (FLSSU) used in terms of gender (male and female)?

The following results showed the mean scores on PRPSA and FLSSU in the pre-test and post-test of
male and female participants. A paired-sampled t-test was conducted to examine the effects on speaking
anxiety and speaking strategy on the mean score between the pre-test and post-test on each group, and the
effects of each domain was statistically significant at the .0001 probability level. According to the analyses
of paired-sampled t-test, there was a difference between male and female groups because t (104) =6.12, p
<.0001. Overall, the male group had a lower mean score in the post-test (M=1.79, SD=0.30) than in the pre-
test (M=3.26, SD=0.90) in terms of the male students’ degree of speaking anxiety. On the other hand, the
male group had a higher mean score in the post-test (M=3.90, SD=0.37) than in the pre-test (M=2.91,
SD=0.91) in terms of the males’ use of speaking strategies. To be specific, the male group had a higher
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mean score in the post-test than that in the pre-test in terms of the males’ use of speaking strategies,
including management and planning, cognitive, communicative-experiential, interpersonal, and affective
strategies (see Table 2). It is obvious that strategy training had a great and positive influence on the male
learners’ speaking anxiety and strategy.

Table 2
A Comparison between Pre-test and Post-test in terms of Speaking Anxiety and Speaking Strategy in Male
Group

Pre-test Post-test
Item Diff of Mean | T value P-value
Mean | Standard || Mean |Standard

Speaking Anxiety 3.1 0.9 1.85 0.3 -1.25 -7.83 <.0001

Speaking Strategy 2.91 0.91 3.9 0.37 0.99 7.17 <.0001

Management & 2.89 1.04 3.9 0.71 5.15 <.0001
1.01

Planning

Cognitive 2.97 1.04 3.86 0.59 0.89 4.88 <.0001

Communicative- 2.85 1.07 3.9 0.77 4.95 <.0001
1.05

experiential

Interpersonal 2.87 0.93 3.95 0.6 1.08 6.7 <.0001

Affective 2.94 0.92 391 0.54 0.97 6.12 <.0001

All 3.04 0.4 2.45 0.2 -0.59 -7.1 <.0001

sample size n=31

The female group had a lower mean score in the post-test (M=1.85, SD=0.14) than in the pre-test
(M=3.10, SD=0.83) in terms of the females’ degree of speaking anxiety. On the other hand, the female
group had a higher mean score in the post-test (M=3.79, SD=0.33) than in the pre-test (M=2.72, SD=0.79)
in terms of the females’ use of speaking strategies. To be specific, the female group had a higher mean
score in the post-test than in the pre-test in terms of the females’ use of speaking strategies, including
management and planning, cognitive, communicative-experiential, interpersonal, and affective strategies
(see Table 3). It proves that strategy training also had a great and positive impact on the female learners’
speaking anxiety and strategy.
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Table 3
A Comparison between Pre-test and Post-test in terms of Speaking Anxiety and Speaking Strategy in
Female Group

Pre-test Post-test
Item Diff of Mean T value P-value
Mean Standard  Mean Standard

Speaking Anxiety 3.26 0.83 1.79 0.14 -1.47 -15.1 <.0001
Speaking Strategy 2.72 0.79 3.79 0.33 1.07 13.6 <.0001
Management & Planning 2.7 1.02 3.83 0.61 1.13 9.24 <.0001
Cognitive 2.7 0.84 3.76 0.56 1.06 11 <.0001
Communicative-experiential 2.74 1.05 3.81 0.64 1.07 8.38 <.0001
Interpersonal 2.72 0.93 3.81 0.52 1.09 10.1 <.0001
Affective 2.75 0.9 3.77 0.55 1.02 9.29 <.0001
All 3.1 0.39 2.38 0.14 -0.72 -14 <.0001

sample size n=74

Interestingly, female learners had higher degrees of speaking anxiety than their male counterparts in
the pre-test and post-test. The findings of this study were consistent with Huang’s findings (2005); Huang
(2005) found that female students suffered from higher speaking anxiety than males (see Tables 2 and 3).
On the contrary, male learners used more frequent speaking strategies than females in the pre-test and post-
test. The results of this study varied from Li’s finding (2010), in which Li stated that females applied
strategies more often than males when speaking English.

In conclusion, whether a male or female group, it is concluded that the students’ degree of speaking
anxiety had been reduced and their speaking strategy degree usage increased after receiving speaking
strategy instruction. In other words, the speaking strategy instruction has an effective influence on male and
female groups.

3. What are the effects of communication strategy instruction on the adult EFL learners’ speaking anxiety
(PRPSA) and speaking strategies (FLSSU) used in terms of various language levels (high, intermediate,
low)?

A one-way analysis of variable (ANOVA) was generated to compare the mean scores between the
impacts of PRPSA and FLSSU on various proficiency levels. Results showed a statistically significant
difference on PRPSA in the lower, intermediate and higher proficiency levels with F (2, 102) =641.57,
p<.0001 (see Table 4), and the results also identified a statistically significant difference on FLSSU in the
lower, intermediate, and higher proficiency levels with F (2, 102) =137.58, p<.0001 (see Table 5). On
average, the lower proficiency group (M=-2.31, SD=.24) had a lower mean score than the intermediate
proficiency (M=-1.33, SD=.21) and higher proficiency (M=0.07, SD=.28) groups in terms of their degrees
of speaking anxiety. On the other hand, the lower proficiency group (M=1.70, SD=.30) had a higher mean
score than the intermediate proficiency (M=1.00, SD=.40) and the higher proficiency (M=-.04, SD=.39)
groups in terms of their use of speaking strategies. Interestingly, the lower proficiency group had a higher
mean score compared to the intermediate and higher proficiency groups in the management and planning
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strategy, cognitive, communicative-experiential, interpersonal, and affective domains after receiving
communication strategy training (see Table 6-11). As mentioned above, the lower-level learners appeared
to use more speaking strategies than were used by the intermediate and high-level students. To be specific,
the communication strategy training had a more obvious impact on the lower-proficiency group than the
intermediate and higher proficiency groups with respect to the speaking anxiety and strategy.

’;Zlb"ll'Z:; Language Proficiency Levels and Speaking Anxiety One-Way ANOVA Test Analysis
Source SS df MS F P-value

Between Groups 70.20354974 2 35.10177487 641.57 <.0001

Within Groups 5.58064865 102 0.05471224

Total 75.78419839 104

Table 5

Various Language Proficiency Levels and Speaking Strategy One-Way ANOVA Test Analysis

Source SS df MS F P-value
Between Groups 37.38729988 2 18.69364994 137.58 <.0001
Within Groups 13.85886144 102 0.13587119
Total 51.24616132 104

Table 6

Various Language Proficiency Levels and Speaking Anxiety and Speaking Strategy One-Way ANOVA
Test Analysis in terms of Pre-test and Post-test

It Low Average High F [Pyl c
cm -value ompare
Mean  Standard Mean  Standard Mean Standard P

Speaking Anxiety 231 024 133 021 007 028 64157 <0001 L-SL-HSH

Speaking Strategy 17 03 1 04 004 039 13758 <0001 L-SL-HSH
Management & Planning 174 0.88 1.08 093 008 05 2806 <0001 L-SL-HS-H
Cognitive 1.65 063 0.9 064 -007 08 3961 <0001 L-SL-HSH
Communicative-experien 1 gg 077 0.88 094 008 112 2464 <0001 L-SL-HS-H
Interpersonal 173 0.58 1.05 077 00 066 3947 <0001 L-SL-HS-H
Affective 159 049 1 085 007 074 319 <0001 L-SL-HS-H

All 11402 06 02 004 02 2062 <0001 LSL-HSH
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Table 7
Various Language Proficiency Levels and Management & Planning Strategy One-Way ANOVA Test

Analysis

Source SS df MS F P-value
Between Groups 41.5440513 2 20.7720257 28.06 <.0001
Within Groups 75.5035677 102 0.7402311
Total 117.047619 104
Table 8
Various Language Proficiency Levels and Cognitive Strategy One-Way ANOVA Test Analysis
Source SS df MS F P-value
Between Groups  36.3516 2 18.1758 39.61 <.0001
Within Groups ~ 46.8067 102 0.45888
Total 83.1583 104
Table 9

Various Language Proficiency Levels and Communicative-Experiential Strategy One-Way ANOVA Test
Analysis

Source SS df MS F P-value
Between Groups 42.1362082 2 21.0681041 24.64 <.0001
Within Groups 87.2114109 102 0.8550138

Total 129.347619 104
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II;ZE}Zu{vOLanguage Proficiency Levels and Affective Strategy One-Way ANOVA Test Analysis
Source SS df MS F P-value
Between Groups 33.96235032 2 1698117516 31.99 <.0001
Within Groups 54.14770259 102 0.53085983
Total 88.11005291 104
Table 11
Various Language Proficiency Levels and Interpersonal Strategy One-Way ANOVA Test Analysis
Source SS df MS F P-value
Between Groups 37.88614674 2 18.94307337  39.47 <.0001
Within Groups 48.9540649 102 0.47994181
Total 86.84021164 104

Conclusions and Discussions

The scores participants got from PRPSA and FLSSU were statistically correlated, and the correlation
coefficient was found to be negative in this study. The negative correlation between two variables indicated
that when students’ speaking anxiety level increased, their use of speaking strategy decreased. The findings
of this study partly corresponded with Li’s finding (2010). No one can deny that speaking anxiety plays an
important role in speaking comprehension. A harmonious and relaxed atmosphere should be created in EFL
speaking classroom settings. A harmonious and relaxed atmosphere benefit students by reducing their
speaking anxiety and increasing their strategy uses. It is also useful for English teachers to design various
classroom activities, such as ice-breakers and conversation partners, to help students to get rid of their
speaking pressures. On the other hand, English teachers should develop suitable and effective strategies to
help learners reduce or eliminate their speaking anxiety in English classes based on various speaking
proficiency levels.

Whether a male or female group, it is concluded that students’ degrees of speaking anxiety had been
reduced and their speaking strategy degree usage increased after receiving the communication strategy
instruction. It is obvious that the communication strategy instruction has an effective influence on male and
female groups and that the students also benefit from this strategy instruction.

As mentioned previously, it is clear that the communication strategy instruction did have an impact on
all five categories (strategy management and planning, cognitive, communicative-experiential,
interpersonal, and affective) of strategy uses for the lower, intermediate, and higher proficiency level
students. The findings of this study are also similar to Dornyei’s (1995) findings. Dornyei mentioned a
positive impact of strategy instruction on communicative strategy training. EFL oral communication
strategies are adopted to deal with oral communication problems; therefore, EFL teachers are strongly
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recommended to design class activities in ways that help students overcome oral communication problems
and challenges. Since strategic competence plays a significant part in successful and efficient
communication, EFL teachers and curriculum designers are expected to improve students’ strategic
competence in order to enable them to communicate effectively.

The Research Limitations

First, one limitation of the present study was the small number of participants (105 undergraduate
students), and the results cannot be generalized to all learning settings. Second, the questionnaires used for
collecting data on speaking anxiety and speaking strategy were a quantitative instrument that can be subject
to the impact of response bias. Some deeper results of these findings might be generated if a qualitative
instrument, such as a think-aloud protocol, is used. Finally, it is difficult to measure affective variables in
a limited time frame, so it would also be useful to conduct a longitudinal study to explore speaking anxiety
and strategy over time.
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Appendix A

Personal Report of Public Speaking Anxiety (PRPSA) survey
by McCroskey (1970)

While preparing for giving a speech, I feel tense and nervous.

I feel tense when I see the words “speech” and “public speech” on a course outline when
studying.

3. My thought become confused and jumbled when I am giving a speech.

N —

15



International Forum of Teaching and Studies Vol. 14 No. 2 2018

Nowke

*

10.
1.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

30.
31.
32.
33.
34.

Right after giving a speech I feel that [ have had a pleasant experience.

I get anxious when I think about a speech coming up.

I have no fear of giving a speech.

Although I am nervous just starting a speech, I soon settle down after starting and feel calm
and comfortable.

I look forward to giving a speech.

When the instructor announces a speaking assignment in class, I can feel myself getting
tense.

My hands tremble when I am giving a speech.

I feel relaxed while giving a speech.

I enjoy preparing a speech.

I am in constant fear of forgetting what I prepared to say.

I get nervous if someone asks me something about my topic that I don’t know.

I face the prospect of giving a speech with confidence.

I feel that I am in complete possession of myself while giving a speech.

My mind is clear when giving a speech.

I do not dread giving a speech.

I prepare just before starting a speech.

My heart beats very fast just as I start a speech.

I experience considerable anxiety while sitting in the room just before my speech starts.
Certain parts of my body feel very tense and rigid while giving a speech.

Realizing that only a little time remains in a speech makes me very tense and anxious.
While giving a speech, I know I can control my feelings of tension and stress.

I breathe faster just before starting a speech.

I feel comfortable and relaxed in the hour or so just before giving a speech.

I do poorer on speeches because I am anxious.

I feel anxious when the teacher announces the date of a speaking assignment.

When [ make a mistake while giving a speech, I find it hard to concentrate on the parts that
follow.

During an important speech I experience a feeling of helplessness building up inside me.
I have trouble falling asleep the night before a speech.

My heart beats very fast while I present a speech.

I feel anxious while waiting to give my speech.

While giving a speech, I get so nervous facts I really know.

Appendix A

Personal Report of Public Speaking Anxiety (PRPSA) survey
by McCroskey (1970) (The Chinese Version)

| R EREENBEPRRERER,
QHEREPER TEEL B TOAREHE HFRE - HRIIRER.
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8. R RPFER.
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10.23ERE - FZER,
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2 REREFHEBNBE,
LBRRERESHERBAR,
4B RERAREERAENEE,
IS RBEEEEHER,
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17 3ESR - BERBE,
18 &R AZRER.
O.EERAAR - BT FTMER,
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2L HEERR - LERBARBRER,
2.E2EREN - RHNSRRELENUIBFRER,
23 2NEEMERERT LR FIRETREREE.
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25 E2mRBZE - RETRERRE.
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32.E2FERER - LDHBERR,
BEFHLEESNEARD  HESRER.
34AERRE - RUDRBIBECRER,

Appendix B
Speaking Strategy Questionnaire (by Stern 1992)

1.Do you try to speak in English in everyday interaction?

2. Do you try to speak in English whenever you get the opportunity?

3.Do you try to take risk even when you don’t have enough confidence to speak right English?
4. Do you try to avoid interference of mother tongue while speaking in English?

5. When you try to say something but you lack the necessary vocabulary, do you use synonym or
describe the idea or object in other words?

6. When you speak in English, do you worry about your mistakes too much?

7.When you learn a new English vocabulary do you try to use it in speaking?

8. Do you plan out in advance what are you going to say in English?

9. While you watch/listen to some program or music on television/radio in English do you try to
pick up some nice sounding phrases or words to use it later in your English conversation?

10. Do you use fillers (e.g. well, right, anyway, now let me see, as a matter of fact) to have time
in conversation when you face difficulty in thinking of appropriate reply?

11. Do you try to correct your pronunciation to improve your speaking skill?

12. Do you frequently use expressions that call for cultural knowledge, such as requesting,
apologizing, or complaining in English?

13. Do you try to correct your errors in speaking and welcome others’ feedback?

14. Do you practice newly learnt grammatical structures in speaking to check your confidence
level with the structures?

Appendix B
Speaking Strategy Questionnaire (by Stern 1992) (The Chinese Version)
1LEHREES  REAEREELHE?
2ABEREE - REmERREE?

3EAHEECAHROMRNEREEMEER  RZHEEEAANG?
4 SR - TJ\ELT—;/?UEE%TK‘“!E T EBIRIG?

5. 2MMAMEREANFRE - (REHlZAEMNFRRRNEE?
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SHEMBEMRANA] - FRELOFHBE—NIF?
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